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Teacher Self-Assessment Checklist T E A M
e to review WHO:

* All teachers and other professional staff being evaluated using TEAM must complete the

CeSS for the teacher self-assessment.

PURPOSE:
The purpose of Teacher Self-Assessment:
1. Tothouroughly review the TEAM Rubric.
2. Toaccurately reflect the teacher's current progress on all domains, components and
elements of the TEAM Rubric.
. To promote reflection on practice and serve as a basis for identifying goals (IDP goals for
Track | & 1B and instructional and growth goals for Track IIA)
. To promote the continued personal and professional growth of Troy Educators.

PROCESS:
Step One — Self-Assessment: The teacher completes a self-assessment using the rubrics in the
Framework by marking directly on the rubrics in the Framework document.

Step Two — Planning Conference: The teacher brings the completed checklist along with
rubrics to the conference (no later than October 15™). The teacher and administrator discuss
areas of strength and areas for growth from the worksheets and collaborate to develop goals
for IDP (Track | & IB) or a Self-Directed Teacher Enhancement Plan (Track I1A). The teacher will
submit a copy of the checklist to his/her evaluator.

Note: If a team of teachers plans to work collaboratively on a Self-Directed Teacher
Enhancement Plan (Track liA), each teacher will complete his/her own Self-Assessment
Checklist.




TEAM Checklist 1-Unsatisfactory  2-Gaining proficiency  3-Proficient  4- Exceeds proficiency
Teacher Self-Assessment Checklist — TEAM Rubric
Teacher Date
Administrator School Year
[ 1 [ 2T 3 [ &
DOMAIN 1: PLANNING AND PREPARATION
Component 1a: Dx Knowledge of Content and Pedagogy

Knowledge of content and the structure of the discipline | | | |
Knowledge of prerequisite relationships | | | |
Knowledge of content-related pedagogy [ [ [ [
Component 1b: D Knowledge of Students
Knowledge of child and adolescent development
e of the learning process
jge of students’ skills, knowledge, and language proficiency
e of students’ interests and cultural heritage
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A Now begin to
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Suitability for diverse learners
Component 1d: D Knowledge of Resources
Checklist
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Resources for teaching I I [ [
Resources for studants [ [ [ [

Component 1e: Designing Coherent Instruction

Learning activities

Instructional materials and resources.

Instructional groups

Lesson and unit structure

Component 1f: Designing Student

Congruence with instructional outcomes

Criteria and standards

Design of formative assessments

Use for planning

DOMAIN 2: THE CLASSROOM ENVIRONMENT

Component 2a: Creating an of Respect and Rapport

Teacher interaction with students | | | |

Student interactions with other students | | | |

Component 2b: Establishing a Culture for Learning

Importance of the content | | | |
Expectations for learning and achievement | | | |

Troy Educator Appraisal Model Rubric

A The Checklist SRR
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with the TEAM
Rubric

ELEMENT

UNSATISFACTORY

Elements: knowledge of content and the structure of the discipline » Knowledge of prerequisite relationships » K

of content:

LEVEL OF PERFORMANCE

GAINING PROFICIENCY

PROFICIENT

EXCEEDS PROFICIENCY

Knowledge of content and the
structure of the discipline

Knowledge of prereq
relationships

Knowledge of content-related
pedagogy

Teacher makes content errors
or does not correct content
errors made by students,

Teacher's plans and practice
display little understanding of
prerequisite relationships
important to student learning of
the content.

Teacher displays little or na
understanding of the range of
pedagogical approaches
suitable to student learning of
the content.

Teacher displays basic content
knowledge but cannot
articulate connections with
other parts of the discipline or
with other disciplines.

Teacher’s plans and practice
indicate some awareness of
prerequisite relationships,
although such knowledge may
be inaccurate or incomplete

Teacher's plans and practice
reflect a limited range of
pedagogical approaches or
some approaches that are not
suitable to the discipline or to
the students.

Teacher displays solid content
knowledge and makes
connections between the
content and other parts of the
discipline and other disciplines.

Teacher's plans and practice
reflect accurate understanding
of prerequisite relationships
ameng topics and concepts.

Teacher's plans and practice
reflect familiarity with a wide
range of proven effective
pedagogical approaches in the
discipline.

Teacher displays extensive
knowledge of the important
concepts in the discipline and
how these relate both to

one another and to other
disciplines.

Teacher’s plans actively build on
knowledge of prerequisite
relationships when describing
instruction or seeking causes for
student misunderstandings.

Teacher’s plans and practice
reflect familiarity with a wide
range of proven effective
pedagogical approaches in the
discipline, anticipating student
misconceptions.
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Step Two

A For probationary
teachers you will use
documents identii
asTrack |

A Your SelfAssessment
and IDP Goabetting
meeting should be

completed by
October 18 /

A You will be notified
as to your primary

Who?

nnual Timeline — Probationary Teachers

When (on or before)?

IDP Goal-Setting Meeting

Identify Primary Evaluator

Self Evaluation Completed

Formal Observation #1
Post-Observation Meetin

Formal Observation #

Po bservation Meeting #2/
id-Year IDP Progress ng

=

Formal Observation #3

vidence/Artifacts for IDP Goals Submitted

End of Year Evaluation Completed

End of Year Evaluation Conference

Administrator and Teacher

Administrator

dministrator

Administrator and Teacher

Administrator
Administrator and Teacher
Teacher

Teacher

Administrator

Administrator and Teacher

October 15th

October 1%

October 15™

November (End of 3" week)
November (End of 3™ week)
December (End of 3" Week)
December (End of 3™ Week)

April 151
April 15"
May 15 (or mutually agreed upon date)
May 15" (or mutually agreed upon date)

Minimum of ten (10) calendar days prior to
the final day of the school year for teachers

Minimum of ten (10) calendar days prior to
the final day of the school year for teachers

evaluator




. Step Two Cont.
A Review the Track | &
lIB document for
further clarifying
Information

TEAM

TRACK | & Track IIB TEA M

WHO:
Two groups of teachers participate in Track | of the evaluation process:
e Probationary teachers
e Teachers new to the district
* Non-probationary teachers with an overall performance rating of “gaining proficiency”
r “unsatisfactory” or a teacher’s performance is rated as “gaining proficiency or
“unsatisfactory” in three or more domains of the evaluation.

PURPOSE:
The purpose of Track | & Track IIB is four-fold:
1. To positively impact student learning.
2. To provide accountability for decisions to continue employment.
3. To ensure that the Framework for Professional Practice for Teachers is understood,
accepted and demonstrated.
4. To provide support in successful implementation of the Framework.

PROCESS:

Step One — Self-Assessment: The teacher completes a self-assessment using the TEAM Rubrics
and completing the Teacher Self-Assessment Checklist on the rubrics in the TEAM documents. It
is understandable that, during the first year, the teacher may not be able to complete all of the
elements and rubrics in the Framework.

Step Two — Planning Conference: |In Track | & Track IIB, the administrator takes the lead in the
collaborative goal development session. Using the Self-Assessment Checklist, the teacher and
administrator collaboratively develop a minimum of three goals in the Individualized
Development Plan (IDP) during the Planning Conference one of which must be from Domain
Five (student growth). The teacher also brings his/her completed rubrics in the Framework.

Step Three — Individualized Development Plan: The teacher will write the /IDP based on the
agreements achieved during the Planning Conference.

Step Four — Observations & Conferences: The principal does a minimum of three formal
observations and accompanying pre and post observation conferences with the teacher. The
principal conducts informal observations and has ongoing discussion with the teacher about
professional practice and goals progress.




Component.

Goal One;:

TEAM

- Step Two Cont.
A Complete the IDP
with your evaluator

A You are required to
choose a minimum
of three goal
(based upon the
completed self

Domain Five: Student Growth

Component

Domain One: Planning & Preparation

Why did you choose this goal?

How does your goal positively

Why did you choose this goal?_

/ What steps will you take to ac]|

How does your goal positively impact student learning?_| \what resources, professional d
this goal?

What evidence will you submit]

Domain Two: Classroom Environment
Component.

Goal Two;i

Why did you choose this goal?

What steps will you take to achieve this goal?

What resources, professional development, and/or specific support will you need to accompl
this goal?

What evidence will you submit to show what you have accomplished?_

reflection)/one goal

Domain Three: Instruction
Component,

Goal Three;

Why did you choose this goal?.

ledcner
Form

How does your goal positively impact student learning?

must be from
Domain 5z Student
Growth

A The signature pa
IS the cover shee
for your IDP Goals

Individualized Development Plan
Track I & Track II B

Teacher / Date

Scheol Year

Tegefler Assignment and Building

Teacher’s Signature Date.

Administrator’s Signature Date

Domain Four: Professional Responsibilities
Component,

Goal Four;

Why did you choose this goal?

Teact
Forr

How does your goal positively impact student learning?

What steps will you take to achieve this goal?




. Step Three
A Non-
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teachers will use
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A Start by
reviewing the:
Who, Purpose
and Process for
Track lIA

RACKII A TEAM

enured teachers who successfully perform at district standards described in the
ofessional Practice for Teachers.

WHO:

e Teachersin Track IIA

e purpose of Track Il is four-fold:

To positively impact student learning.

To foster professional growth in pursuit of excellence.
To promote reflection on practice.

To enhance the process of school improvement.

Eal o

PROCESS:
Step One — Self-Assessment: The teacher completes a self-assessment using the TEAM Rubrics and completing the
Teacher Self-Assessment Checklist on the rubrics found in the TEAM documents.

Step Two — Planning Conference: The teacher brings the completed Self-Assessment Checklist to the conference.
The teacher and administrator discuss areas of strength and areas for growth from the worksheets and collaborate

to develop goals for a Self-Directed Teacher Enhancement Plan.

Step Three — Self-Directed Teacher Enhancement Plan: The teacher will write the Self-Directed Teacher
Enhancement Plan based on the minimum of two goals and one goal must be from Domain Five (Student Growth).
Upon agreement about the written Self-Directed Teacher Enhancement Plan, both teacher and administrator add
their signatures to the Plan. Guidelines and suggestions for goal setting are provided.

Step Four — Mid-Year Conference: The administrator holds at least one mid-year conference to discuss the
teacher’s progress with the goal(s) in the Self-Directed Teacher Enhancement Plan and continues to hold informal,
ongoing discussions about professional practice with the teacher.

Step Five — Summative Evaluation: The teacher writes the Summative Evaluation and shares with the administrator
for review.

Step Six — Summative Evaluation & Conference: The administrator adds comments to the Summative Evaluation
and conducts the Summative Conference. Upon discussion of the written Summative Evaluation, both teacher and
administrator add their signatures to the document. If there is disagreement about the Summative Evaluation,
another conference may be scheduled.
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. Step Three Cont.

A Continue by reviewing

the Major Components
I £ OERire€ ]
Teacher Enhancement
Ol AT @

A This document is several |

pages so take time to
review all the examples
and samples for
identifying goals.
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Track IlA: Major Components of Self-Directed Teacher Enhancement Plan

Goal:

Each goal for the Seff-Directed Teacher Enhancement Plan should emerge from the teacher’s self-assessment using the
framework_liKewise, each goal should reflect building and/or district goals whenever possible. There are many types of goals

might pursue depending on the type of growth they desire,

In the Track Il process, teachers are encouraged to work in a way that best matches the goal(s) they establish for their Self-
Directed Enhancement Plan. They can work individually or collaboratively with their peers, department colleagues, or any

other combination of faculty members.

Teachers are encouraged to use a variety of activities, strategies, resources, and professional development to accomplish their
goal(s) and to choose specific indicators of progress to measure their accomplishment of the goal(s). These components are

outline on the template for the Self-Directed Teacher Enhancement Plan that follows this section of text.
Goals are only valuable when their attainment can be and actually is assessed. Goals that can be effectively assessed:

Are specific and focused rather than broad and/or overly general.
Require reasonable resources and artifact/data collection for evidence.

Are tied to measurable outcomes.

P WNPRE

Are, whenever possible, tied to student learning outcomes.

%es of Goals

* Develop formative assessment tools used to determine student growth.

* Participate effectively as a leader in school improvement activities.

* Increase satisfaction of parents with the amount of quality communication they get regarding a class.

* Participate as a member of an Instructional Rounds team and implement an instructional strategy observed through
the rounds process.

* Collaborate with my grade level team and implement a commonly developed lesson based upon an area of student

weakness.
Rational for Goal
When determining the rationale for the goal(s), there are three key questions to consider:

1. What are the reasons or need for establishing the goal(s) for your Self-Directed Teacher Enhancement Plan?
2. How does it relate to your Self Assessment, the Framework, and the goals in your school and district?

3. What kind of goal best fits the professional growth you seek?
Strategies/Activities to Accomplish Goal(s)
When considering the strategies and activities to accomplish the goal(s), there are two key questions to consider:

1. What are the steps you plan to take to accomplish this goal(s)?
2. What are the strategies you will use and]or the activities that will lead you to the accomplishment of this goal(s)?




Step Three Cont.

A All teachers on Track
[IA will complete the
O 3 Direded
Teacher Enhancement
Ol Al o

A Teachers will select a
minimum of two
goals with at least
one goal in Domain 5
Z Student Growth
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TEAM

Self-Directed Teacher Enhancement Plan

Track Il A

Date of Optional Mid-year Progress Conference

using the Framework

Date

School Year

checking goal progress

Teacher
Form

Thlsplan asse the following do

ns of the district’s Fram
m of two goa

ework for Profess

ional Practice

fo achers (c h ck all t h pplv) A minimu Is with at least one goal in Domain
Five: Student Growth.
lanning an d Preparation
Classroom Environment
Instruction
Professional Responsi bilities
Student Growth
Goal #

ivities and Steps to be Taken

Persons /Resources
Needed

Documentation (evidence &
artifacts)

Time Line and
Deadlines

Steps to be Taken” ———

form Is for teachers to
document and
organize their work.
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Step Three Cont.

A Teachers on Track IIA may
chose to convene a migear—___
program conference to

discuss progress toward
goals

A Teachers on Track Il
complete a Summative
Evaluation Report to be
discussed with their
evaluator at the end of the
year conference

A The summative evaluation is
to be completed and the
conference conducted no
later than 10 days prior to the
end of the school year




